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Abstract: 
Rational management of educational resources is an essential factor to make schools more efficient and 
organized. A structured planning of teaching activities and an orderly use of school sports facilities can 
contribute to better results in the fulfilment of the Physical Education curriculum. The objective of this study was 
to analyse the criteria that influence the planning and organization of school schedules regarding Physical 
Education (PE) and sport activities in public schools. An analysis of the teaching schedule documentation and a 
structured interview were carried out with six teachers responsible for the teaching schedule teams from six 
public schools. The criteria indicated by the teachers that influence the organization of teaching schedules were: 
placing the schedules of Physical Education classes in a shift that is contrary to the regular schedule; personal 
requests and preferences of teachers for teaching schedules and classes, especially from older teachers; the non-
placement of class time during the students' lunch break, although some schools fail to respect this criterion; and 
insufficient sports facilities for PE classes. Contrary to what some teachers claim, the results highlighted a 
positive ratio between the available sports facilities and the needs of PE classes, opposing the idea that public 
schools do not have enough sports facilities for their PE classes. In this study, inconsistencies and conflicts of 
interest were identified to explain the analysed criteria. The results of this study suggest the introduction of more 
rational and good governance practices in the administration and decision-making regarding the criteria and 
adequacy of the planning of PE schedules and of school sports activities. 
Key Words: Planning, Class schedule, Physical Education, Organisation, Governance, Rational 
 
Introduction 

Since the beginning of the new millennium, the Portuguese public school, within the framework of its 
organisational and pedagogical autonomy, has been encouraged and pressured to develop internal and external 
evaluation activities in a rational way. The purpose of the evaluation process is to encourage schools to improve 
the management and organisation of educational resources. Pedagogical and organisational autonomy is assumed 
and built in the context of democratic school action as an instrument of good governance and affirmation of 
school identity (Barroso, 2011). Thus, autonomy represents the responsibility assumed and shared among the 
actors who have competences in defining and improving the organisation of educational resources.  

The accountability and the commitment of specific actors to improving educational management 
instruments to obtain the best educational results are the central objectives of internal and external evaluation 
(Afonso, 2011; Nogueira, Gonçalves, & Costa, 2019) and are referenced and recommended in educational 
reports produced by a national (Pacheco, 2015) and international entity (Santiago, et al. 2012).  

The accountability processes, specifically, internal and external evaluations of schools, are essential to 
increase the degree of transparency and contribute to greater equity and participation by stakeholders, including 
students' parents. The schools that are more subjected to evaluation and accountability are more concerned with 
improving their management processes and responding to the interests of stakeholders (Altrichter & Kemethofer, 
2015), but contradictory studies show that the increase in inspection of schools causes unwanted and collateral 
effects because it makes schools more resistant to the transformation of processes and an increase in 
bureaucratization and formalization procedures (Jones et al., 2017; Wilkins, 2015). The specific factors of the 
school and its organisational context require a greater degree of responsibility by the actors in order to solve 
problems and improve the administrative and pedagogical processes (de Oliveira et al., 2011). The case for 
Physical Education (PE) is paradigmatic because students' sporting and cultural diversity and the typology of 
school sports facilities require adequate responses in the context of the autonomy of each school (Almeida, 2019; 
Kirk, 2018; Rodrigues et al., 2017). A positive relationship between school sports activities and the PE 
community centre is important to improve the quality and organization training process and the commitment of 
teachers (Ostrowska, 2021; Ward et al., 2021) 

Portuguese public schools are not equal in terms of offering sports facilities, and this will affect 
curriculum learning and satisfaction of student needs in terms of organisation of extracurricular activities. The 
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preparation and management of school activity schedules involves complex procedures and factors that affect the 
life of the educational community, including the free time of parents and students. When the school has physical 
limitations regarding their sport facilities and specific sociodemographic factors, this process increases in 
complexity, which requires a rational analysis and is adjusted to the available and possible conditions, namely in 
the management of sports facilities for curricular classes. The need to regulate and protect the interest of students 
can be consulted in the national regulatory order Nº. 7-B / 2015 (MEC, Portugal) and regional regulatory nº Nº. 
265/2016 and Nº 471/2019 (SRE, 2019), where it is explicit that PE classes should not take place at lunchtime or 
up to one hour after the end of the lunch period. The same rule gives the school board the responsibility and 
autonomy in defining specific rules and criteria for preparing classes and schedules. On the one hand, the 
Portuguese public school has autonomy regarding elaboration of its own rules for class schedules, the 
constitution of classes of students and the occupation of spaces (PNEF, 2001; Decreto-Lei n. º 75/2008). 
However, it is necessary to consider the diversity and specificity of the contextual factors that provide more 
efficient management to achieve the objectives of the educational project (Ramos & Perdigão, 2016). The 
rational and strategic perspective of the resource organization is also supported by the evolution of research 
studies applied to sports management (Ferkins & Shilbury, 2014; Lis, 2020) and school administration 
(Rodrigues et al., 2017).  In this process, it is important to consider the specificity and physical demands of PE 
subjects because practical classes are held in specific sports facilities and require a unique physical–motor and 
socio–affective dimension. In addition, students need time to get ready and spend time moving when attending 
PE classes (Rodrigues et al., 2017). It is in this context that we analysed the process of organising schedules of 
PE and school sports activities. In particular, the objectives of this study were: 
1. To identify and analyse the criteria for a set of school PE schedules regarding, including: i) the participation 

of a member representing the group of PE teachers in the timetable team, ii) to assess whether the school 
grants priority status to subjects that have their own facilities for classes, and iii)) to identify specific rules for 
the planning of PE schedules; 

2. To analyse the distribution of the schedules for the organisation of PE classes in the 3rd cycle at the basic 
education level, according to the official school timetable and the sports facilities available at the school; 

3. To identify the relationship that exists between PE class schedules and the school sport training schedules to 
verify the complementarity and curriculum enrichment of the school sport activities (Law n.º 46/86); and 

4. To identify and understand the main difficulties in preparing school schedules and what solutions are found 
to overcome them. 

 

Materials & methods 

This study is based on the methodology of qualitative analysis to understand the main criteria and 
factors that are part of the organisation schedules of PE classes in public schools. In this study, the following 
instruments and procedures were used for data collection: an analysis of the document that defines the rules and 
criteria for setting timetables and a semi-structured interview conducted with the teacher responsible for the 
school timetable team. 
 

Participants 

To choose the schools to participate in this study, the following procedures were followed. A search 
was performed on the website of the Regional Secretariat for Education, through which seven public schools in 
basic education (12 to 15 years old) were identified in Funchal City (Madeira, Portugal). Then, invitations were 
made to the schools’ directors through which the objectives of the study were explained, and we requested 
authorization to arrange a meeting with the teacher responsible for the timetable team. Six schools participated 
voluntarily in the study, representing a total of 127 classes from the 3rd cycle of basic education: 43 classes from 
the 7th year, 43 classes from the 8th year and 41 classes from the 9th year.   

 
The condition of anonymity of the school and the interviewee was guaranteed, and the study was 

conducted in accordance with the guidelines of the Ethics Council of the University of Madeira regarding the use 
of data for scientific purposes and the rules of ethical conduct of investigation. According to the analysis carried 
out on the school's website and analysis of the documentation from management sports facilities for PE classes, 
the number of classes for each of the schools was determined as shown in Table 1. 

 
Table 1 – Characterization of sports facilities for PE classes 

School Total classes  Sports facilities 
Number of sport facilities 

available for PE classes  

A 64 
 Sports pavilion 
 2 outdoors sports fields (handball/soccer) 
 1 sport facility (indoor) for basketball, dance and fitness 

7 

B 64 

 Sports pavilion 
 2 outdoors sports fields (not covered) 
 2 outdoors sports fields (covered) 
 Gym (gym classes) 

6 
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C 14 
 A multi-sports field (outdoor) 
 Gym 
 Swimming pool (25 meters) 

4 

D 23 
 Gym 
 Outdoor sports field 
 Table tennis room 

3 

E 30 
 2 outdoors sport fields (not covered) 
 Gym 

3 

F 30 
 Sports pavilion 
 A small outdoor sports field 
 A big sports field (divided in 4) 

8 

 

Instruments and procedures 

In accordance with the documentation provided by the directors of each school, an analysis was made 
on the schedules of the teaching hours for the PE subject in the morning shift (M1, M2, … M6) and afternoon 
shift (T1, T1….T6). Of note, classes have their school hours organized predominantly in the morning shift 
(morning classes), and the afternoon shift (afternoon classes) had slightly different start and end times (for 
example, M6 = 12:15–13:00 versus 12:25–13:10). 

To determine the calculation of class distribution by the sports facilities available for PE classes and 
weekly activity, we applied the relationship between the times used for PE classes (PE teaching times) and the 
possible times / sports facilities that are made available for PE to work, as expressed by the following formula: 
 
Occupation of sport facilities = Times used by PE classes / Possible school times for classes x 100% 

To facilitate the process of analysing and comparing school data, an attempt was made to determine the 
class / sports facility ratio that could be held in a PE class session. To obtain the ratio for the schools, the number 
of existing classes in the entire school was divided by the number of spaces available for practice. Accordingly, 
we analysed the distribution plan for sports facilities. In cases where there were doubts, we contacted the 
professor in charge of the sport facilities to understand the division of the facilities by class times. To achieve the 
objectives of the study, data were collected through the following consultation sources: 

 
a) Searching for information on school timetable guidelines and regulations, in particular those that have 

implications for the organisation and functioning of PE; 
b) Information analyses that are available on school websites about class schedules and school sports, 

complemented by the so-called “sports facilities distribution plan”; 
c) Interview with the teacher responsible for the timetable team. From the interview guide, we highlighted the 

following questions. c1) What are the criteria used in the preparation of PE schedules? Is there a different 
procedure for curricular units that have their own or specific facilities? c2) What are the criteria for choosing 
the elements that are part of the team? Is there a PE teacher who represents PE subjects? c3) When the PE 
class schedules are drawn up, is there any connection or relationship with school sport schedules? If so, what 
is this relationship? For example, on Wednesdays in the afternoon shift, are there any sports facilities 
available for students to practice school sports activities or training? c4) In planning schedules, what are the 
main difficulties that you face? Consequently, what are the solutions adopted? 

 
Data processing 

The data from the interviews and documentation analyses were treated through content analysis based 
on the responses. The closed questions were grouped into categories with indicators of a quantitative or nominal 
nature, for example, the hourly times and the inclusion or not of the PE teacher in the team that has 
responsibilities in preparing school schedules. For open-ended questions, such as those that refer to the criteria 
for the elaboration of timetables and the articulation between PE and school sports, the categories were 
constructed via interpretation of the contents of the text from the responses. 
 

Results 

Norms and criteria for the analysis of school schedules regarding PE  
Upon identifying and characterising the norms and the main criteria for planning schedules and classes, 

it was found that all schools were concerned with “not scheduling PE classes during the specific period of 
lunchtime” (between 1 pm and 2 pm). Schools C and D stated that one of the criteria for preparing schedules is 
related to legislative issues and that these guide the work of the timetable preparation team.  

 
However, one of the criteria used to prepare schedules was various personal requests from teachers 

according to their needs in the context of family, as well as the “concern to avoid interruptions in the schedules 
of teachers and students”, and the “no calendar of two classes on consecutive days "(see Table 2). 
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Table 2 – Rules and criteria used in the making of PE schedules 

 
Regarding the presence, or not, of a PE teacher in the timetable team, we found that no school surveyed 

had the direct participation of a PE teacher. In schools A, C and E, there was a recognition that the group of PE 
teachers should make recommendations and express their needs, and through this request, there may be some 
consideration in the process of planning schedules. However, at school D, the PE group provides its 
recommendations to the school board, and after analysing and decision-making, the board sends the 
recommendations to the timetable team.  
Another issue that was analysed in the elaboration of schedules was the priority that was given to PE because 
this subject uses specific curricular facilities, such as sports facilities. Regarding this, the results show that no 
school gives priority to the PE subject in the planning of the timetable. School C shows that it does not place as 
more or less of a priority; it only places a set of premises in the timetable management software that help the 
distribution of classes during school hours. The only criteria that can be considered a priority is associated with 
the PE classes of the trainee teachers so that there is no conflict of schedules and allows cooperative and 
supervised work by the trainee and supervisor. Finally, School F states that its decision to develop timetables for 
the PE subject “does not have a strict rule established” but recognizes that PE classes should be placed on the 
opposite shift. This school also emphasizes that it considers the preferences and ages of PE teachers because, 
more experienced teachers have more priority in choosing schedules. 

 
Time distribution of PE class schedules 

An analysis was made on the distribution of the specific PE class schedules, according to the class 
schedules and the schools’ available sports facilities. In general, the results showed that the schools had a 
positive ratio regarding that available sports facilities are above the needs of class schedules (see Table 3). The 
schools with the best ratios for the use of sports facilities were C and F with 23% and 28%, respectively. 
However, it was found that school F has 8 sports facilities, while C only has 4. Its ratios are close due to the 
number of classes that each school has.  

Table 3 - Relationship between the number of classes, sports facilities and possible times for PE classes 

School 
A = N classes × weekly 

PE times required 

B = Number of sport 

facilities available for 

PE classes  

C= Total possible 

hourly times for PE 

per week * 

Ratio A-C 
(possible occupation) 

A 64 × 3 = 192 7 10 × 5 = 50 A/B×C = 0.548 (55%) 
B 64 × 3 = 192 6 10 × 5 = 50 A/B×C = 0.640 (64%) 
C 14 × 3 = 42 4 10 × 4 = 40 + 6 = 46 A/B×C = 0.228 (23%) 
D 23 × 3 = 69 3 10 × 5 = 50 A/B×C = 0.460 (46%) 
E 30 × 3 =165 3 11 × 5 = 55 A/B×C = 0.545 (55%) 

F 
23 × 3 = 69; 13 × 4 = 52 (52

+ 69 = 121) 
8 11 × 5 = 55 A/B×C = 0.275 (28%) 

School Rules and criteria 

A 

 To respect two hours rest after lunch 
 Classes must not be on consecutive days 
 Teachers’ requests 

B 

 Do not put the class at lunch time 
 Put the class on the opposite shift 
 Classes must not be on consecutive days 

C 

 Current legislation 
 Teachers’ requests (limitations) 
 To respect what the pedagogical council indicates (be in the last times, first or in the 

opposite shift) 

D 

 Teacher preferences 
 Do not put the class at lunch time 
 Legislation 

E 

 Concern for the specificity of PE 
 Put the class on the opposite shift 
 Place the 45-min PE class on the second schedule (to take advantage of the longer break) 
 Do not put the class at lunch time 
 To avoid interruptions in the sequence of two or more classes 

F 

 Put the class on the opposite shift 
 To avoid interruptions in the sequence of two or more classes for teachers and students 
 Classes must not be on consecutive days 
 Do not put the class at lunch time 
 Try to respect teachers' preferences 
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* Calculated according to the timetable model defined by the school regarding class schedules and general 
educational administration rules for the preparation of timetables, for example, the hours from 1:00 PM to 3:00 
PM are excluded because it is reserved for lunch. 45 to 60 min = 1 class time; 90 min = 2 class times were 
considered.  

Table 3 also shows that schools with a ratio above 0.5 (occupation above 50%) have a higher number of 
PE classes, although two schools (A and B) have 7 and 6 sports facilities, respectively.  
Subsequently, the distribution of classes that had PE classes was analysed by the hourly times in the morning and 
afternoon shifts to verify if there was a concentration or rational distribution during the shift and the week. The 
results showed that most PE classes were concentrated in the morning shift with emphasis on Schools A and F, 
where these differences were more pronounced (Table 4). In schools B and E, the results were the opposite 
(Table 4). 

Table 4 - Distribution of the number of PE classes by morning and afternoon shifts by school 

Schools 
Monday Tuesday Wednesday Thursday Friday 

Morning Afternoon Morning Afternoon Morning Afternoon Morning Afternoon Morning Afternoon 

A 28 (85%) 5 (15%) 16 (84%) 3 (16%) 27 (84%) 5 (16%) 16 (94%) 1 (6%) 23 (100%) 0 (%) 

B 19 (46%) 22 (54%) 19 (45%) 23 (55%) 19 (56%) 15 (44%) 15 (38%) 24 (62%) 14 (40%) 21 (60%) 

C 2 (33%) 4 (67%) 4 (44%) 5 (56%) 1 (100%) 0 (0%) 4 (36%) 7 (64%) 3 (100%) 0 (0%) 

D 8 (73%) 3 (27%) 9 (82%) 2 (18%) 7 (54%) 6 (46%) 4 (40%) 6 (60%) 3 (27%) 8 (73%) 

E 8 (40%) 12 (60%) 7 (33%) 14 (66%) 7 (33%) 11 (66%) 2 (15%) 11 (85%) 7 (32%) 15 (68%) 

F 20 (80%) 5 (20%) 20 (80%) 5 (20%) 18 (95%) 1 (5%) 4 (57%) 3 (43%) 22 (67%) 11 (33%) 

In general, the schools did not adopt a rational model for the distribution of PE class times between 
morning and afternoon shifts The school that had the more equitable distribution between shifts and weekdays 
was school B, which was the school that had 6 sports facilities and the highest possible occupancy ratio of 66. 

Regarding the relationship between the schedules of PE classes and the schedules for training and 
school sports activities, it was found that the schedules for school sports training are defined by the teachers 
responsible for them but after the schedules of PE classes have been approved. The criterion used to explain this 
definition is the students' hourly availability. However, the data obtained show that the most preferred and used 
school sport schedules were at lunchtime (Table 5). The justification for this result is an intention to have enough 
student participants because the sport activity can receive students from the morning and afternoon shifts. In 
contrast, School C highlighted that some groups of school sports students have their training at the late afternoon 
because this schedule is more advantageous for sport activities and because their students are more available. 
Similarly, School E prefers to organize school sport schedules at the end of the morning shift and during the 
Wednesday afternoon shift (see Table 5). 

Table 5 - Definition of the schedules of school sports activities 

 
 

 

 

 

 

 

 

 

 

 

 

 

 

The teachers responsible for school hours mentioned the reduced number of sports facilities for 
attending PE classes and the need to satisfy teachers' requests as the main difficulties identified in the 
preparation of PE class schedules. 

Teachers with more experience prefer to have single shift work schedules (only morning or afternoon) 
without interruptions and with the possibility of entering later or leaving school service earlier for family need 
reasons. The school C that receives trainee teachers from the institution of higher education has shown concern 
in meeting the requirements regarding the specific schedules of the trainee teachers. However, those responsible 
for school E expressed difficulties in preventing interruptions of students' classes. In addition, that school E has 
difficulty putting PE classes in the opposite shift, and often, it cannot prevent PE classes from occurring in the 
middle of one shift. Finally, the same school tries not to put PE classes in isolation in one shift to prevent 
students' from having to attend school just to have PE classes. 

Schools Answers 

A 
School sports (teachers and students) are free to define the hours they want. The school 
sports schedule is at lunchtime (1:00 – 3:00 PM) to cover more students. 

B 
School sports are at lunchtime (12:15 - 2.00 PM) to include the afternoon and morning 
classes (punctually in the middle of the afternoon). 

C 

Teachers are the ones who define the school sports schedule, according to the number of 
students and the sports facilities available. They usually are held after lunch or at the end of 
the day/afternoon, according to the sport, the age of the students and their availability. 

D 
The school sports schedule is defined after the PE class schedules are approved and depends 
on the decisions of teachers who have school sports service. 

E 

Our school does not put PE classes at the end of the morning shift if possible so that students 
on the afternoon shift can come to school early and train. 
Wednesday afternoons must be free for school sports activities. 

F 
School sports schedules are defined after PE class schedules by school sports teachers and 
are usually set at students' lunch times. 
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Another difficulty identified, but not recognized by those responsible for school schedules, was the fact 
that students have PE classes on consecutive days, particularly in schools C, D, E and F. We attempted to 
determine the reason for this. In response to this question, School C justified its decision based on the interests of 
the teachers by stating that this was done to “avoid interruptions in the teaching hours of the professors”. In the 
same perspective,  school D justified their decision due to requests from teachers, for example, to provide them 
with days off. On the other hand, schools E and F mentioned the lack of sports facilities as the main reason for 
organizing PE classes on consecutive days. 
 

Discussion 

The results obtained in this study showed that in the process of preparing class schedules, schools do 
not give priority to the PE subject. The criteria that are assumed to be relevant in the process of preparing class 
schedules and PE classes are the definition of this curricular subject in the opposite shift and avoiding classes on 
consecutive days. However, in this case, schools recognize that it is not always possible to guarantee this. 

According to a global analysis, schools try not to include PE class schedules during students' lunch 
hours, but when we made a more detailed assessment, at all schools studied, there are classes (2 ± 6) taking PE 
lessons between 2:00 and 3:00 PM, even though there are other days and times with sport facilities available to 
accommodate more PE classes. From our analysis of the normative order No. 7-B (MCE, 2015, Portugal) and 
regional regulatory (SRE, 2019) order, it is clear that PE classes should not take place during lunchtime or until 
one hour after the end of that time.  In fact, in addition to this rule being disregarded, teachers take advantage of 
the lunchtime schedule and the fact that sports facilities are available to develop school sports activities. The 
results found in terms of the organisation of sports training schedules, preferably during lunch hours, indicate 
that the preference and influence of teachers in this process is crucial. School sport schedules are built from PE 
class schedules at a later stage, and pedagogical and organisational criteria are not respected. The criteria of 
"convenience of schedule" and "possibility of welcoming more students by joining the two shifts" (students 
finish and stay to train or come early and train early in the afternoon) are two important factors for making the 
decision to schedule school sports activities. These data are incongruous because if the break period between 
1:00 and 3:00 PM or between 12:00 and 2:00 PM should be used for the students' lunch break, then it should not 
be used for the organisation of training and other activities school sports. Of note, according to the same rules 
mentioned above, in the process of constituting students’ classes and class schedules, the pedagogical criteria 
defined in the school's educational project must prevail, and the school board must apply them for effective 
management of the existing human and material resources. 

Although the teams responsible for preparing the schedules did not include PE teachers, it was found 
that this group and teachers in general had a crucial influence on the schedules. It has been confirmed that 
teachers' preferences are respected, as schools recognize requests for the definition of teachers' working hours 
and seek to satisfy this interest. However, it remains to be seen to what extent the satisfaction of teachers' 
requests interferes with equity and rationality in the process of planning PE schedules and classes of students in 
general. This is a sensitive point that deserves greater attention in future studies regarding the governance and 
direction of the pedagogical-administrative processes of public schools. The results showed a positive ratio 
between the available sports facilities and the needs for PE classes, opposing the idea that public schools do not 
have enough sports facilities for their PE classes. Of note, three schools pointed out in their difficulties regarding 
insufficiency of sports facilities. From the systemic analysis of the collected data, the problem does not seem to 
lie in the insufficiency of sports facilities. Rather, the issue seems to be in the model of organizing class 
schedules. A more rational and balanced model, with good governance, is needed regarding the placement of 
school times for the two shifts used by schools and for the equitable management of sports facilities (Ferkins & 
Shilbury, 2014). This model has not been verified. Schools organize PE teaching hours predominantly in the 
morning shift (main shift), although physical–motor activities that characterize the PE curricular unit are 
preferred and recommended for the afternoon shift (Rodrigues et al., 2017). If PE classes were on the opposite 
shift, it would allow greater flexibility and opportunity for time management before and after class time, for 
example, allowing more time for students to move to a sports facility attached to the school.  

This study highlights the need for greater transparency and rationality in the process of preparing 
schedules as well as effective control of the results of this process. This investigation shows that the introduction 
of greater rationality, intentionality, and transparency in administrative and pedagogical processes in schools 
must be accompanied by the autonomy and decision-making capacity of organisational actors (Chapman et al., 
2010; Pacheco, 2015). Schools that have stronger and clearer leadership in defining their objectives, who are 
committed to the involvement and commitment of their actors and a stronger connection to the educational 
community (Ward et al., 2021), lead to an improvement in learning outcomes and a transformation in 
commitment to the task and organisational goals (Hopkins, 2019; Hopkins & Craig, 2016; Leite, 2015).  
 In the internal and external evaluation process of public schools, school directors tend to give greater 
importance to the role of inspection by external experts regarding aspects aimed at identifying strengths and 
priority areas for improving the educational mission. On the other hand, there is less importance regarding the 
role of the board and school autonomy in the context of pedagogical and organisational issues (Nogueira, 
Gonçalves, & Costa, 2019). It is up to the entities that regulate the processes of organizing educational resources, 
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particularly parents and students, to evaluate and request responsibility from school management boards. A 
school that teaches and cultivates the responsibility and autonomy of its stakeholders, which is sensitive to the 
demands and efficiency of the processes of organising schedules, classes and facilities, is a school that is 
concerned with learning and educational success. This study puts the “finger on the wound” because it exposes 
the points related to the careful management of physical and temporal resources in the context of school 
autonomy. Therefore, this is not a single problem, and it deserves other attention by the entities that have 
responsibility for internal and external evaluation of the administration of public school. 
 
Conclusions 

In this study, we analysed the criteria that are considered in the making of schedules for the PE subject. 
First, the specificity of this subject does not seem to be a valid factor for justifying the assumption of priority in 
the process of preparing students' class schedules. The criteria that explain the definition of PE class schedules 
are linked to the fact that classes are taught on the opposite shift and are scheduled on non-consecutive days. 
However, the main conclusion of this study was that the specific requests of teachers are one of the main criteria 
that are considered, when defining the schedules of curricular classes. In the same context, it is concluded that 
PE teachers, despite not being part of the timetable teams, have a decisive influence on the definition of school 
sports activities schedules, and they prefer to place training schedules in the students' lunch breaks. The reasons 
for this conclusion seem to be linked to the availability of sports facilities and a greater possibility to receive 
students from the morning and afternoon shifts.  A non-rational management model and the questionable 
governance of the timetable development process is another main conclusion of this study. Schools schedule a 
non-proportional distribution of school hours for the week and for the 10 possible times per day, leading to the 
morning shift receiving a higher percentage of PE classes. Thus, in some situations, students' lunch hours are 
used by teachers to host PE classes and especially school sports activities.  
 The absence or insufficiency of sports facilities for PE classes, although pointed out as one of the main 
constraints for the organisation of PE schedules, seem to be a false problem because the ratio of sports facilities 
to the number of classes was identified as positive and more than sufficient. Further studies are needed to deepen 
knowledge of the specific schedules for training and internal activities of school sports and their relationship 
with PE. If many of the school's sports activities take place during the students' lunch break, which take 
advantage of the availability of the sports facilities, then it will be necessary to assess the agreement and 
responsibility of parents and students in this process. Studying the positive and negative impacts that these 
activities have on students can also be important as we analyse the safety and physical integrity of students, 
especially when it comes to using public resources.  Finally, we suggest analysing the management role of the 
school director in the process of planning and managing school schedules in the context of school autonomy. It is 
not enough to have a team to prepare schedules; it is necessary to have organisational responsibility, process 
regulation and internal and external evaluation by the stakeholders. Further studies are needed to highlight more 
rational and pedagogical governance to contribute to a quality educational service via public school.  
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